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counselors meet the needs of a changing enrollment,
especially those students with multiple deficits.

Study results suggested that interventions with fewer
verbal demands and more sensori-motor involvement
produced increased interaction and spontaneous language
and role experimentation such that the frequency of
unsolicited comments increased and the boys spoke to each
other without adult prompts. When provided with the
opportunity to use imagination and creativity in play, group
members used words to describe what they were doing. For
example, sand play elicited
the greatest spontaneous
vocalizations, ranging from
car sounds and the
trumpeting announcements
of superheroes to
conversations between
oy figurines. Members
demonstrated a willingness
1o explore the opportunities
that sand offered and eight
weeks later, two boys
requested sand again.
Activities encouraging all
participants to be involved
simultaneously yielded the
highest levels of cooperation
and involvement compared
with individual activities
requiring waiting and
turn taking.

Many of the interventions
selected from Kaduson and
Schaefer's (2003) 101
Favorite Play Therapy
Techniques: Volume Il were
originally developed for use
in clinical settings. Although
most had a verbal
component, activities were
chosen for inclusion
because their motor
components appeared
engaging. Whenever the original cognitive and linguistic
demands of the interventions were expected to pose difficulty
for the group, they were simplified, repeated, or
demonstrated.

In reviewing the activities introduced over the eight-week
period, each intervention held value. The group drawing
technique introduced the boys to each other using a safe,
nonthreatening activity. The talking stick established rules for
social mores, including when to speak, listen, and take a turn.
The intervention series “Creating a New Story with the
Sandtray,” was thought most applicable during the working
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www.adpt.org

Talking Stick Totem: A Family Play Therapy Technique for Teaching Listening,
Witnessing, and Speaking the Truth (Hickey, 2003)

Creating a New Story with the Sandtray (Sweeney, 2003)

phase of treatment. Whereas some of the interventions were
easily adapted for this group, others were not. “My Brain," an
excellent tool for some populations, required abstract
reasoning and expressive skills that were not well suited for
these children with developmental delays.

Limitations and Future Directions

As with all studies, the present investigation encountered
some limitations. Because this case study did not use an
experimental design, findings must be interpreted with
caution. Researchers
launched the study as an
exploratory venture to
identify viable strategies to
engage and improve the
social skills of students with
multiple functional delays,
particularly since earlier
sessions of child-centered
counseling tended to
reinforce rather than
reduce idiosyncratic play
patterns. Researchers
suggested that additional
studies be conducted using
experimental or quasi-
experimental designs, with
short-term play therapy
interventions under various
conditions.

The sample size used in
this study was very small
(n = 4) and utilized an
existing group sharing
similar characteristics and
a common lunch period,
where interventions were
applied only once a week
for 30 minutes according
to IEP directives. Data
gathered during this
investigation was
anecdotal, with attempts
to capture the sessions using still photographs. This method
of data collection is appropriate for use with case studies
and for keeping notes on the progress of treatment;
however, it is understandably subjective. Although the
limitations of this study are consistent with those of most
play therapy intervention studies in the literature (Bratton et
al., 2008), the findings of this study and its experimental
design could be enhanced with structured observations,
objective methods of data collection, or random selection
and assignment of individuals to groups. As the field of
evidence-based play interventions grows, researchers and
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practitioners alike are strongly encouraged to continue
to conduct studies and promote empirically based
techniques.

Conclusion

The present study suggests that school personnel be
responsive to the needs of a changing population and
exercise flexibility and creativity during the planning,
instruction, and intervention stages of treatment.
Recognizing that children with disabilities may exhibit
idiosyncratic responses to therapeutic interventions,
therapists are encouraged to collect data and monitor
progress systematically in order to be most effective.
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